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ABSTRACT 

This paper presents arguments for a worldwide 
perspective on contemporary education, and underlines the cultural 
necessity of widening directions of studies in comparative education. 
The paper is divided into seven parts, including: (1) "Introduction"; 

(2) "Mul t i cul tural i sm and Antiracism as Pedagogical Necessity"; (3) 
"Assimilation or Education"; (4) "Complexity of Integration"; (5) 
"Social Processes and Styles of Teaching"; (6) "Toward an Unconfined 
Concept of Education"; and (7) "References." In recent years society 
has been facing introverted politics, fearful social relations, and 
individual and collective actions against ethnic minorities. These 
facts are clearly in contradiction with democratic ideals and must be 
addressed. Societal realities call on experts and scientists to 
restate their theoretical premises in a way that teachers, children, 
and parents have opportunities to find, within themselves, what to 
think, what to believe, and what to do for a better social life. 
(Contains 30 references.) (EH) 
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1. Introduction 

This paper is articulated in seven parts. The first part, 
namely, this introduction, presents the outline of the essay. The 
remaining parts present arguments for a worldwide perspective on 
contemporary education, and underline the cultural necessity of 
widening directions of studies in comparative education. In the 
last years we have been facing introverted politics, fearful 
social relations, individual and' collective actions against 
ethnic minorities. All these facts are clearly in contradiction 
with democratic ideals. Consequently it becomes more and more 
urgent to find out ideas and values able to cause a positive 
search for harmony amongst people, nature, infinity. Societal 
realities call on experts and scientists to restate their 
theoretical premises in a way that teachers, children and parents 
have opportunities to find, more likely in themselves, what to 
think, what to believe and what to do for a better social life. 

Part two presents how the recent historical background on 
the state of freedom and equality in education can be both 
satisfactory and alarming. Satisfactory because since the end of 
the Second World War most of the countries in Europe have made 
considerable attempts to promote policies favouring educational 
opportunities. Alarming because Western nation-states have not 
been able to prevent ethnic protests (in the 1960s) and ethnic 
racism (in the 1990s). Thus it is pointed out that studies are 
available about both equality and inequality in Education. 

Parts three and four illustrate how some studies in 
education are still restricted to Western societies. Although 
they have chosen broad perspectives, such as the holistic 
approach, it is difficult to explain hew they want to improve 
international understanding while they are omitting the rest of 
the world. Pioneers in comparative education studies started with 
traveling abroad and they showed different ways of making 
comparison. Nevertheless, most of them agreed with the main aim 
of this kind of studies. Comparatists present arguments for and 
against it to demonstrate how and why educational reforms should 
be introduced in one or more countries. Besides, it is important 
to ask for more accurate definitions and interpretations of words 
such as assimilation, integration and pluralism, giving space to 
educational meanings which are not derived from political, 
economical, social, psychological assumptions. 

In part five it is assumed that school and society are 
bringing about different values. In the world several systems of 
education pursue contents and values in their schools which 

yi < |)( I'AHIWNl OMI'lirAIION 



(.r„i( A1 It >NM IU SOUHi. \ INI OHM At 



1 



ft HMIKMON ID HLPriOlJlKJL AND 
DISSL MINA 1 1 THIS MATERIAL 




BEST COPY AVAILABLE 




LJ Mmoi i h.mcjf* Iww l' 1 *' 111 " lr 

■iMp'fivr M'piu'liH liuii 



• unis ill View n» iipin'O'' 1 '* 1 
,f,., • imh'i il dr. nut i.nt’V..u lY " 

„M W ..iiOt HI |*o- iImi'i*' P'* ll ‘V 



* y 

u 



TO THE rilUf-ATIONAL HI ; SOURCES 
INI OHMAflON Cl Nil R a HIC) 



tend to respect the traditional aims of a progressive 

y f f 1V h c ? dUC f ati °;\ In • contrast ' society cul?”Iles styles “I 
f , beliefs, behaviours that are essentially aimed at 
suppressing criticism in order to maintain social cohesion and 

it shoind s v ^ ablllt y ‘ According to a dynamic concept of education 
^ ld b ®, P os . slble to prepare generations capable of 
recognizing distinctions amongst different cultural messages 
because they have first made simulated experience of teaching 
styles (conservative, progressive, neutral, democratic) and 
they can responsibly choose the one which works for a pluralistic 
socxety Therefore, being aware of its critical and meSnlfS 
roie school, should always dialogue with society demonstratina 

mo re 1 suit ab 1 e°t o ® nd t0 reforra ^ lat e contents in term! 

K . _ su table to our human life. In the same part correlations 

hjpothesired! 13 «■* -»ool teaching have beeS 

Drimarifv 5° ncl0 K 6S that . the worldwid e idea of education is 

kniwn« Y «- b °? d a PP recia tion of cultures which need to be 

school nhVlo2o Y h GVa i Uated * ^ im P lies bi 9 transformations of 
to nnliV^T 7 aT l curricu i a - Besides, it is a great challenge 
to political reforms, school teaching, academic studies and 
research because they should give evidence of their pledges for 
the international mutual understanding. Finallv part seven 
contains the references quoted in this paper. P 



2. Multicuituralism and antiracism as pedagogical necessity 



Since the end of the Second World War most of the countries 
in Europe have seriously worked in order to develop a democratic 

be S Sf.° a edU + Cati T 1 baSe , d 01 the assura Ption that education was tS 
be offered to all children regardless of social class ethnic 
sex, religion, nationality and in some case thS 
?£ v aS ” ritte . n int ° the Constitutions of some countries. 

"SoSei • C ° ns tttution (1948), for example, it is said that: 

v f ™ 1 ° P . e " to . ‘ Frea and compulsory education lasts eight 

£t__ k* ^ alant ed children without means have the right to reach 
the highest level of studies and the Republic supports them with 
scholarship gained through proper applications", (art. 34) 

The development of what Brian Holmes calls Equality and 

thp e nnQt 1! i Q E f^ Catl0n (1 . 992) was a necessity of the new society of 
the post-1945 era particularly in those States where the spirit 

of democracy had wpn over the antidemocratic pressures. The idea 
of selective and elitist school became increasingly ineffective 
m promoting the growth of countries and peoples both in 
capitalist and in communist systems, although for quite different 
AS ?: H °l meS writes: "There is no doubt, however, ftol 
IBE x-K Intern f. ti0naI Bureaa of Education) reports that the stress 
equality of educational provision has increased everywhere 

.n J" th f .f 1 ?i? t to , education now included access to schooling 
at all levels" (B. Holmes 1992, 8). y 
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Moreover, it should not be forgotten that the post Second 
War educational policies did not consider adequately the 
1 reasons for the school achievement. Relevant studios (see 
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